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INTRODUCTION  

This report is developed under the Erasmus+ project F.R.I.E.N.D.E.S.K.: Foster 

Recep1on for Inclusive Educa1onal Needs: Development of Educa1onal Support for 

Kids. 

F.R.I.E.N.D.E.S.K.  is a project aimed at reducing social exclusion of children 0-6 years 

old coming from marginalised contexts through the implementa>on of an innova>ve 

ECEC (Early Childhood Educa>on and Care) model.  

More specifically, the project aims at crea>ng and tes>ng an integrated system where 

teachers, educators, health-care workers and volunteers could work together for 

providing children households with an inclusive and all-encompassing service. 

The specific objec>ves are: 

● to intervene on the cultural and social depriva>on of children and families who 

live in condi>ons of greater precariousness due to low income, recent 

immigra>on, loss of work, illiteracy, psychic fragility geographical marginality. 

Children and their families are the main beneficiaries of this project; 

● to increase the professional skills of teachers and educators, experts and 

schools staff, through inclusive methodologies and pedagogical approaches; 

● to create an "educa>ng community" made up of nurseries and primary schools, 

health-care services, hospitals and associa>ons and all the other actors dealing 

with the rights of children, educa>on and social inclusion. 

 

The project brings together 8 partner organisa>ons with longstanding experience in 

the field of social inclusion and children educa>on, with the aim to create and test an 

integrated system where teachers and experts involved in ECEC systems could work 

together for providing children households with an inclusive and all-encompassing 

service. 
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PART I - COUNTRY REPORT 

Early childhood educa>on and care (ECEC) in the last few years is acquiring a key role in 

European and Na>onal policies.  

All the European documents underline the importance to consider ECEC as the 

“founda>on for lifelong learning and development” (EuCom/EACEA/Eurydice, 2019, p. 

9).  

European Commission reminds us that “to ensure every child the best possible start 

represents one of the most farsighted and effec>ve policies that a government or local 

administra>on can adopt. Investments in health and in cogni>ve, emo>onal and social 

development in the very first years of life are those which guarantee the highest 

economic return for individuals and for society” (EuCom, 2011). Also, European Pillar 

of Social Rights in 2017 declares that “children have the right to affordable early 

childhood educa>on and care of good quality” and the Council, in order to give a 

common framework on the topic of ECEC for all the European countries, adopted a 

Recommenda>on on High Quality Early Childhood Educa>on and Care Systems in May 

2019. 

This chapter present the results of the data analysis of ECEC in the European countries 

partners (Italy, Spain, Bulgaria, Romania, Greece) and his aim is to present the current 

situa>on on ECEC in the men>oned countries. Spanish and Greek partners, two for 

each country, collaborated together to produce a single na>onal report.  

Data were collected thank to the country report, which each partner wrote in order to 

present the ECEC system at na>onal level.  

This chapter include five subchapters, each subchapter is related to one of the five 

quality dimensions emphasised in the Recommenda>on on High Quality Early 

Childhood Educa>on and Care System (2019) and in Eurydice report “Key data in Early 

Childhood Educa>on and Care in Europe” (2019).  

The five quality dimensions are: governance, access, staff, educa>onal guidelines and 

evalua>on and monitoring. 
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Overview of country report’s analysis 

 / 8 84



1.1. Governance 
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The governance dimension is a fundamental criterion for understanding the 

importance of ECEC at the na>onal level and the degree of integra>on of ECEC into 

policies and regula>ons. 

Dimensions of ECEC policy integra4on 

Regarding the dimension of ECEC policy integra>on, the differences are recorded only 

in the provision for children under 3 years, as illustrated in the following figure. 

 

Dimension of ECEC policy integra>on in provision for children under 3 years 

While in provision for children over 3 years, all countries have an equal level of 

integra>on, which conceives ECEC as a «services with an inten>onal educa>onal 

component to support chilf development and prepare for primary school (EuCom/

EACEA/Eurydice, 2019, p. 12)». 

Organiza4on of centre-based provision 

The figure shows the current models of center-based ECEC. In all partner countries, 

center-based ECEC is provided in two separate types of age-dependent selngs. In Italy, 

Bulgaria and Spain coexist separate selng and unitary selng for the whole age range. 
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Organiza>on of centre-based provision 

In ECEC Systems with separate selng, the transi>on between the two different type of 

selngs takes place at the age of 3. Only in Greece the transi>on takes place later, at 

the age of 4.  

Authority model  

The figure shows the authority model in charge of center-based ECEC provision. In 

countries where there are two authori>es (dual model), the local authori>es are 

competent for ECEC provision for children under 3 years and the Ministry of Educa>on 

is responsible for ECEC provision for children aged 3 and over. While in countries where 

the model is single the Ministry of Educa>on is responsible for all center-based ECEC 

provision (0-3 and 3-6). 

 

Authority model responsible for centre-based ECEC provision 
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1.2. Access 
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The access dimension is a very important dimension when we talked about ECEC and 

cons>tutes a fundamental indicator in understanding the level of quality of educa>onal 

services for children aged zero-six.  

According to EU Quality Framework for Early Childhood Educa>on and Care, ensuring 

“access to ECEC represents a protec>on factor for children and contributes to their 

healthy development and educa>onal success” (EuCom/EACEA/Eurydice, 2019, p. 43). 

Structure  

The figure shows the organiza>on and structure of the center-based ECEC provision. 

 

ECEC structure of centre-based provision 

Home based provision and childminders support the offer of ECEC provision in center-

based for children aged 0-6, especially in countries where there are no guaranteed 

places and where ECEC auendance is not compulsory. 

 / 13 84



Par4cipa4on 

 

Age from which a place in ECEC is guaranteed 

To guaranteeing universal access to ECEC, Bulgaria and Greece make ECEC auendance 

compulsory; while Spain provide a legal en>tlement to an ECEC place.  

Access to disadvantaged children and family 

All countries provide for targeted measures to facilitate access for families and children 

in disadvantaged situa>ons, whether they are situa>ons related to a disability but also 

situa>ons of economic and social difficulty. 

The main measures common to all countries aimed at facilita>ng the integra>on of 

children in disadvantaged situa>ons within the ECEC system are: 

1. Fee reduc>ons, 

2. Priority admission, 

3. Na>onal program to reduce poverty and social exclusion and to encourage the 

enrolment in ECEC system,  

4. Na>onal plan for integra>on of minority and refugee preschool.  
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1.3. Staff 
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The 2019 Council Recommenda>on on High-Quality ECEC Systems states that “in order 

to fulfil their professional role in suppor>ng children and their families, early childhood 

educa>on and care staff require complex skills and competences, a deep knowledge 

and understanding of child development and an awareness of early childhood 

pedagogy” (p. 3). According to this, it emerges clearly that staff skills are essen>al for a 

quality ECEC service.  

Qualifica4on requirements 

The following figures highlight the minimum qualifica>on levels required in ECEC (or 

educa>on) to become a core prac>>oner in center-based ECEC selngs within selngs 

for children under three and selngs for children over three. 

  

For children under the age of 3 

  

For children aged 3 and over 
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Child/Staff Ra4o 

 
Minimum and maximum number of children per group and in centre-based ECEC provision 

for children under 3 years 

 
Minimum and maximum number of children per group and in centre-based ECEC provision 

for children over 3 years 

Italy Romania Bulgaria Greece Spain

20

25

18
15

10

8
12

54

min max

Italy Romania Bulgaria Greece Spain

252223

20

26

10
18

min max
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1.4. Educa1onal guidelines 

 / 18 84



Pedagogical plan 

 
Areas of learning and development in ECEC selngs (base on (EuCom/EACEA/Eurydice, 2019, p. 157) 
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1.5 Evalua1on and monitoring 
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In order to beuer understand the two quality dimension, structural and process, it is 

reported the Eurydice’s defini>ons (EuCom/EACEA/Eurydice, 2019, p. 121): 

“Structural quality, which refers to the framework condi>ons suppor>ng the day-to-day 

prac>ce within selngs is evaluated through checking compliance at the selng level 

with ECEC system regula>ons or guidelines on: 

● health and safety 

● staff qualifica>ons 

● group sizes or child/staff ra>os. 

Process quality refers to the how well the selng supports the learning process. The 

main areas evaluated are: 

● how the curriculum is implemented (the quality and variety of ac>vi>es) 

● the quality of interac>ons and rela>onships between staff and children (how 

prac>>oners encourage children's development) 

● how well children interact with each other”. 
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PART II – F.R.I.E.N.D.E.S.K. SURVEY AND HUB&SPOKE MODEL GUIDELINES  

1. A mixed-methods approach: the qualita1ve phase 

Intellectual Output 1 aims to analyse the situa>on of children’s exclusion and quality of 

ECEC systems at European, na>onal, and local level. Awer a compara>ve analysis 

explaining the differences among the ECEC systems within the partner Countries, the 

Intellectual Output 1 went on with a qualita>ve phase focused on the collec>on of 

na>onal and local good prac>ces.  

As underlined by the Eurydice Report (2019) on Early Childhood Educa>on and Care 

systems in Europe, the analysis of key dimensions of the ECEC systems explored in 38 

European countries - governance, access, staff, educa>onal guidelines, evalua>on and 

monitoring – shows that the types of ECEC services and their quality differ in most 

parts of Europe (Eurydice, 2019). Furthermore, despite being commonly acknowledged 

that ECEC staff require complex skills and competences, in many countries the 

profession s>ll has quite a low profile and status (Council of the European Union, 

2019). According to the project design, a mixed method approach (Creswell, 2008; 

Ellinger, Watkins, Marsick, 2009; Teddlie & Tashakkori, 2009) was followed, including a 

sequen>al exploratory strategy (QUAL-quant).  

To collect qualita>ve data a convenience sample of educators was reached to go 

deeper into rou>ne cases and cri>cal incidents related to ECEC services. Focus-groups 

and semi-structured interviews to privileged witnesses related to na>onal and regional 

good prac>ces allowed to collect qualita>ve data about ECEC staff’s areas of daily 

ac>vi>es.  

1.1. Iden(fica(on of the convenience transna(onal sample 

A convenience sample of educators and coordinators belonging to the Italian ECEC 

system was iden>fied in order to test the interview protocol. Its finalized version (see 

annex 4) was proposed to educators and/or coordinators belonging to 4 educa>onal 

services per country, according to the project proposal (Figure 1). The interview 

protocol was expected to collect primary data related to the Eurydice report (Figure 2) 

as well as to gather a first base of data in order to guide the defini>on of the further 
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quan>ta>ve phase. A convenience sample of 35 educators/coordinators – that is a 

sample of educators/coordinators respondent to the project criteria, willing to take 

part into the study as instrumental cases (Stake, 1995; Yin, 2009), such as cases 

selected to beuer understand the issue - was involved into the administra>on of focus 

groups/interviews (Figure 3). 

 

Figure 1 – Good prac>ces iden>fica>on criteria 

 

Figure 2 – Focus group/interview protocol areas 

The table represents the composi>on of the convenience transna>onal sample that 

par>cipated in the Focus groups (conducted exclusively in Italy) and Interviews 

(conducted in all Countries). In total 24 educators and 10 coordinators, who work in 0-6 

centers, kindergartners and Preschool, par>cipated in the Focus groups and Interviews. 

Bulgaria, Greece, Spain and Romania collected 4 interviews each. In Italy, however, 3 

focus groups were held, with 17 par>cipants, and 2 interviews. For each Country, the 
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table indicates: the Methods (Focus group/Interview), the Gender (Female/Male), the 

Role of the par>cipants (Educator/Coordinator), the Type of Educa>onal Service 

(Kindergarten/Preschool/0- 6), the Target of the Educa>onal Service (0-3/3-6/0-6). 

 

Figure 3 – Convenience sample involved into focus groups and interviews 

1.2. The qualita(ve analysis processes 

The texts collected through focus groups and interviews were analysed employing 

qualita>ve data analysis and the research sowware Atlas.> 8.0. Texts were uploaded 

into the sowware as primary documents (PDocs) made up of a unique Hermeneu>c 

Unit, a sort of container of PDocs, quota>ons, and codes. The coding process was 

carried out through the assignment of codes to the texts and, further, through the 

aggrega>on in code groups to aggregate codes that would best explain and represent 

the inves>gated dimensions. 

Through this process, the Hermeneu>c Unit generated 117 codes, aggregated into 11 

code groups from 611 total quota>ons, as follows. 

The first phase of the qualita>ve analysis served to iden>fy the groups of codes rela>ng 

to the professional skills of Educators (Abili>es, Altude, Knowledge, Models, Theories, 

Voca>onal educa>on and training) and the tools they use to promote the school 

inclusion of children (Access, Design, Inclusive teaching & learning methods, Learning 
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& development goals, Monitoring and evalua>on strategies). Specific codes were 

subsequently iden>fied for each group of codes. In the lew column of figure 4, the 

occurrences are reported. 

Figure 4 contains the list of groups that emerged from the qualita>ve analysis (column 

n. 1) and the number of codes iden>fied for each group (column n. 2). The number of 

codes changes from group to group. The group with more codes is the Inclusive 

teaching & Learning methods (with 24 codes), followed by the Design group (with 19 

codes). The groups with the lowest number of codes (4 codes) are: Access, Knowledge, 

Monitoring and Evalua>on strategies. 

 

Figure 4. Groups of codes 
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The following tables show codes aggregated into the 11 code groups and occurrences 

per code. 

Figure 5 represents the group of Abili4es with the related codes. According to the 2006 

Recommenda>on of the European Parliament and of the Council and the European 

Qualifica>ons Framework, Skills indicate the ability to apply knowledge and use know-

how to complete tasks and solve problems. Abili>es are described as cogni>ve (use of 

logical, intui>ve and crea>ve thinking) and prac>cal (which involve manual dexterity 

and the use of materials and tools). Codes column lists codes that emerged from the 

qualita>ve analysis, arranged in descending order. 

The skills most men>oned during interviews and focus groups are Rela4onal Skills as 

well as Observa4on skills which have obtained respec>vely 32 and 30 quota>ons. The 

less named abili>es are: Administra4ve abili4es, with 2 quota>ons, Organiza4onal 

abili4es and Problem-Solving abili4es, both with only 1 quota>on. 

 

Figure 5. Group Abili>es and related codes 

Figure 6 describes the Access group. According to EU Quality Framework for Early 

Childhood Educa>on and Care, ensuring “access to ECEC represents a protec>on factor 
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for children and contributes to their healthy development and educa>onal success” 

(EuCom/EACEA/Eurydice, 2019, p. 43). Within this group, only 4 codes were iden>fied. 

The code with the highest number of quota>ons is Family support ac4ons (12 

quota>ons). 

 

Figure 6. Group Access and related codes 

Figure 7 presents AHtudes group of codes. The ap>tude is the predisposi>on or the 

poten>al ability to carry out a specific ac>vity that is realized only if it finds external 

and internal condi>ons favorable to its occurrence. This group contains 14 codes. The 

code that has the most quota>ons is Con4nuing educa4on and professional 

development (19 quota>ons). Except the Be empathe4c code (with 9 quota>ons) and 

the Be flexible one (with 7 quota>ons), the other codes have obtained a number of 

quota>ons between 3 and 1. 
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Figure 7. Group Altude and related codes 

Figure 8 describes the Con>nuing Educa>on and Training group that emerged from the 

qualita>ve analysis of the data rela>ng to the focus dedicated to staff development. 

This group has only 4 codes. The code with the most quota>ons is that of Compulsory 

con>nuing educa>on (16 quota>ons) while the code with the lowest number of 

quota>ons is Learning through work experience (1 quota>on). 

 

Figure 8. Group Con>nuing Educa>on and Training and related codes 

The Design group, represented in Figure 9, is one of the groups to which the 

par>cipants have made more references on the basis of their work experiences. 19 

codes belong to this group. The codes with the greatest quota>ons are: Family 

involvement (30), Children development assessment tools (23), Group seHng (20). 
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Figure 9. Group Design and related codes 

During focus groups and interviews, par>cipants referred many examples and 

situa>ons related to the group of codes called Inclusive Teaching & Learning Methods. 

This group collects the highest number of codes (24 codes in all) that describe methods 

and approaches that educators use to encourage inclusion of children and their 

families within educa>onal services. Codes with the highest quota>ons are: 

Experierence-based learning (11), SeQling in and transi4on strategies (9), Play-based 

learning (8), Low aQen4on to social inclusion (7), Teacher as learning facilitator (7). 
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Figure 10. Group Inclusive Teaching & Learning Methods and related codes 

The Knowledge group of codes (Figure 11) collects only 4 codes, all with quota>ons 

between 2 and 1. The Knowledge group is one of the groups to which the par>cipants 

rarely refer. 

 

Figure 11. Group Knowledge and related codes 
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The Learning & Development Goals group collects the learning and development 

children outcomes men>oned by educators. The learning and development goals that 

receive the most auen>on is: Social-rela4onal development (25), Language and 

communica4on skills (14) and Autonomy and basic skills (12). 

 

Figure 12. Group Learning & Development Goals and related codes 

Figure 13 contains the group of Models that the educators and coordinators say they 

know and to which they refer while conduc>ng the ac>vi>es with the children, with 

reference to educa>onal models and approaches. The codes that get the most 

quota>ons are: Montessori model (15), Outdoor Educa4on (7). Other models 

men>oned with lower quota>ons are: Munari crea4vity model (2), Psychomotricity 

model (2), Crea4vity models (1), Froebel's model (1) and Walford Model (1). 

 / 31 84



 

Figure 13. Group Models and related codes 

The Monitoring and Evalua4on Strategies group is among the groups that educators 

and coordinators men>on the least during focus groups and interviews. Only 4 codes 

with quota>ons between 12 and 1 were iden>fied. The code that has obtained the 

most quota>ons is Internal monitoring. A code reports that the Monitoring and 

evalua4on strategies are a cri>cal area. 

 

Figure 14. Group Monitoring and Evalua>on Strategies and related codes 

Figure 15 shows the group of Theories referred by educators and coordinators as a 

pillar of their work and used to guide and plan ac>vi>es with children. The code with 

the highest number of quota>ons is Piaget's development theory (6). The theories that 

get only one quota>on are: Bowlby's theory (1), Children development theories (1), 

Dewey experience theory (1), Freud's theory (1), Maslow's needs theory (1), Mismatch 

theore>cal university background-prac>ce (1). 
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Figure 15. Group Theories and related codes 
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2. A mixed-methods approach: the quan1ta1ve phase 

Quan>ta>ve data were collected through a structured ques>onnaire. The aim of the 

ques>onnaire was to explore knowledge and competences required to Early Childhood 

Educa>on and Care (ECEC) professionals based on their daily prac>ce in order to 

implement an innova>ve ECEC model to reduce social exclusion of children 0-6 years 

old coming from marginalized contexts. 

The ques>onnaire was based on the qualita>ve data’s analysis, which allowed to 

iden>fy the core competences and define ques>onnaire’s items. Indeed, the 

F.R.I.E.N.D.E.S.K. ques>onnaire embraced all knowledge and competences men>oned 

by the 35 educators/coordinators involved in the focus groups and interviews phase 

(see figure 1). The aim of the tool was to iden>fy the relevance of men>oned theories 

and models, methods, strategies and all knowledge and competences areas, in 

educators’ daily prac>ces and explored the level of perceived competence as well on 

the same areas.  

The tool was finalized in the month of October 2020 and at the end of October 2020 a 

pre-test was carried out, before launching the tool administra>on. University of 

Florence team asked partners to fill the ques>onnaire and write down notes and 

observa>ons to finalize it.  

The en>re month of November was dedicated to the ques>onnaire’s administra>on. 

Unifi team realized a general version in English, and each partner was invited to 

provide a transla>on of the ques>onnaire’s introduc>on in the na>onal language. To 

reach a wider number of educators, ques>onnaires were also translated into Catalan 

and Greek. 

Each partner was expected to involve at least 30 educators belonging to educa>onal 

services 0-6 (or 3-6 and 0-3). Unfortunately, the pandemic emergency and the stop-

and-go dynamic which affected the normal opening of educa>onal services influenced 

the administra>on process. Nevertheless, the ques>onnaire was filled by 152 

educators and the administra>on process is s>ll ongoing. 
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Figure 1 – Areas of the ques>onnaire 

2.1. Results 

2.1.1. Sample descrip>on  

 

Figure 2 – Ques>onnaires per country 
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Figure 3 – Ques>onnaires per country 

 

Figure 4 – Respondents’ gender 
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Figure 5 – Respondents’ gender per country 

 

Figure 6 – Educa>onal background 
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Figure 7 – Educa>onal background per country 

 
Figure 8a – Represented educa>onal services 
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Figure 8b – Represented educa>onal services per country 
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2.1.2. Theories and models 

 
Figure 9 – Level of applica>on of theories and models 

 
Figure 10 – Level of perceived competence of theories and models 
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Figure 11 – Average level of perceived competence about theories and models 
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2.1.3. Strategies 

 
Figure 12 – Level of involvement into design and educa>onal strategies 

 
Figure 13 – Level of perceived competence related to design and educa>onal strategies 
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Figure 14 – Average level of perceived competence about design and educa>onal strategies 
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2.1.4. Learning and development outcomes 

 
Figure 15 – Level of involvement into the achievement of learning and development outcomes 

 
Figure 16 – Level of perceived competence in the achievement of learning and development outcomes 
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Figure 17 – Average level of perceived competence in the achievement of 

learning and development outcomes 
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2.1.5. Methods and ac>vi>es 

 
Figure 18– Level of applica>on of methods and ac>vi>es 

 
Figure 19 – Level of perceived competence in methods and ac>vi>es 
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Figure 20 – Level of perceived competence in methods and ac>vi>es 
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2.1.6. Con>nuing educa>on and training 

 
Figure 21 – Level of involvement into con>nuing educa>on and training 

 
Figure 22 – Level of importance recognized to con>nuing educa>on and training 
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Figure 23 – Average level of importance recognized to con>nuing educa>on and training 
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2.1.7. Access 

 
Figure 24 – Level of involvement into the defini>on process of access strategies 

 
Figure 25 – Level of perceived competence in the defini>on process of access strategies 
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Figure 26 – Average level of perceived competence in the defini>on process of access strategies 
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2.1.8. Skills 

 

Figure 27 – Level of applica>on of a variety of skills 

 

Figure 28 – Level of perceived competence of a variety of skills 
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Figure 29 – Average level of perceived competence of a variety of skills 

 / 53 84



2.1.9. Altudes 

 
Figure 30 – Level of applica>on of a variety of altudes 

 
Figure 31 – Level of perceived competence of a variety of altudes 
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Figure 32 – Average level of perceived competence of a variety of skills 

 / 55 84



2.2. Toward IO2: competence areas to work on 

The analysis of quan>ta>ve data and the average level of perceived competence per 

area highlighted areas, knowledge, abili>es and altudes with a low score (‹ 2) (see 

figures 33 e 34). These areas must guide the design of IO2 

 
Figure 33 – Areas of knowledge or competence with score ‹ 2 

 
Figure 34 – Areas of knowledge or competence with score ‹ 2 to inform IO2 
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3. Guidelines Hub&Spoke Model  

As highlighted by the Eurydice Report Key Data on Early Childhood Educa>on and Care 

in Europe (European Commission/EACEA/Eurydice, 2019), early childhood educa>on 

and care are increasingly recognized as a pillar of lifelong learning process. 

Nevertheless, the analysis of the key dimensions of ECEC systems explored by the 

report in 38 countries - governance, access, staffing, educa>onal guidelines, evalua>on, 

and monitoring - shows that quality level of services differ is extremely variable as well 

as the level of training and qualifica>on of educa>onal staff. Indeed, only one third of 

European educa>on systems require that at least one of the service members has a 

high profile. Furthermore, as the 2019 report underlines, analyzed, a high qualifica>on 

level is considered essen>al during the preschool stage only in one third of ECEC 

systems. The issue of personnel qualifica>on therefore con>nues to be at the center of 

studies and debate on the quality of ECEC systems, as well as the topic of minimum 

requirements, standards, and Con>nuing Professional Development (CPD) strategies 

aiming to ensure well-qualified professionals (Boffo & Frison, 2021). Within this 

framework Hub&Spoke Model (H&S) aims to create a model of integrated services that 

could act as the hub of joint ini>a>ves and services addressed to families of children at 

risk of social exclusion. H&S was planned to be located in a physical place strategical to 

reach a network of services, professionals, families, and children under a frame of 

expanded learning opportuni>es and a common methodology based on the 

F.R.I.E.N.D.E.S.K. study. 

The H&S Model design was figured out, from the beginning of the F.R.I.E.N.D.E.S.K. 

project, towards a community- and family-based early childhood educa>on and care 

system, in order to: 

● contribute to the development of an Integrated System of Services 0-6; 

● support con>nuing professional development (CPD) strategies and 

opportuni>es addressed to Educators/Coordinators; 

● offer opportuni>es of network, mee>ng, and services for families. 

Coherently, the main goals of the H&S model which emerged from the first research 

phase, are: 
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● encouraging a common and spread early childhood educa>on and care culture 

among the community, families, educa>onal services, and educators (Jensen & 

Iannone, 2018); 

● exploring innova>ve approaches to con>nuous professional development in 

early childhood educa>on and care through par>cipatory ac>on research and a 

community-based approach (Benneu, 2012; Boffo, 2020; Boffo, & Frison, 2021; 

Kelemen, 2020; Lazzari, Picchio, & Balduzzi, 2015); 

● fostering inclusive pathways for children 0-6 enhancing educators’ knowledge, 

abili>es, and altudes (Fukkink & van Verseveld, 2020; Van Laere, et al., 2019). 

Due to the Covid-19 health emergency, the star>ng structure of the H&S Model was 

revised in order to allow educators and families to reach the F.R.I.E.N.D.E.S.K.’s offer. 

Focus-groups and interviews (see IO1) frequently referred to the concept of family 

involvement focused on methodological dimension (i.e. sharing of the proposed 

ac>vi>es, of the adopted methods, discussion and sharing of the collected 

documenta>on) in order to make families feeling   involved as ac>ve par>cipants of 

learning and development process and progresses of 0-6 children. Furthermore, family 

support ac>ons - generally referred as forms of support for paren>ng or more precisely 

as forms of financial support (i.e. reduced registra>on fees) – have frequently been 

men>oned by educators and coordinators, with reference also to strategies for “not 

leaving anyone behind”, and to the adop>on of quality assurance indicators and to the 

reference to professional standards to ensure services high quality level and to 

measure and monitor the levels of social exclusion of children. 

The H&S proposal focuses on (see figure 1): 

● Integrated professional development ac>vi>es addressed to educators/

coordinators improving knowledge and competence areas highlighted by the 

F.R.I.E.N.D.E.S.K. study (collabora>ve design and involvement of stakeholders 

and families; educa>onal service and educa>onal interven>on monitoring and 

evalua>on strategies and tools; intercultural teaching and learning methods) 

● Labs for families and communi>es to enhance parents’ posi>ve altudes 

toward: 

o Educa>onal and organiza>onal aspects of nursery and home rou>nes 

o Inclusive and adap>ve methods 
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o Family-educa>onal service-community interac>ons  

o Digital educa>on and parents’ altude and approach toward it 

 

Figure 1: 0-6 Training Ac>ons 

ECEC Professionals’ Training 

The professional development ac>vi>es foreseen by the H&S Model aim at increasing 

and consolida>ng in the educators/coordinators of 0-6 services those areas of 

knowledge and competence that the sectoral studies and the main interna>onal and 

na>onal documents on ECEC consider fundamental to guarantee the presence of high-

quality care systems and educa>onal processes aimed at early childhood, able to 

promote, from the earliest years of life, a proac>ve and inclusive growth of children. 

The qualita>ve data’s analysis, related to focus groups and interviews above 

men>oned, guided the design of the F.R.I.E.N.D.E.S.K. ques>onnaire that embraced all 

knowledge and competences men>oned by the 35 educators/coordinators involved in 

the previous phase. The aim of the tool was to iden>fy the relevance of theories and 
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models, methods, strategies and all knowledge and competences areas, in educators’ 

daily prac>ces and explored, as well, the level of perceived competence in the same 

areas. Taking into account the results of the mixed methods research carried out in 

phase IO1 of the F.R.I.E.N.D.E.S.K. project, the Spoke dedicated to "ECEC Professionals 

Training" aims to promote an in- service training program (see figure 2) that implement 

the knowledge and skills found to be par>cularly cri>cal during the analysis of research 

data (column "Focus on areas of knowledge or competence with score < 2"), insis>ng 

on the six areas of professional development iden>fied by the matrix "TECO-D 

Pedagogy" (column "Competence Areas"). 

 

Figure 2 – F.R.I.E.N.D.E.S.K. Competence Areas 

In par>cular, the training aims at: 

● training ECEC professionals to let them be able to find the hints of discomfort in 

families 

● encouraging the diffusion of a European culture of training for ECEC 

professionals 

● boos>ng the learning poten>al of schools as working contexts (slide FISM, 

31/01/2022).  
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The professional training is an online course available on the F.R.I.E.N.D.E.S.K. pla{orm 

(hups://pla{orm.friendesk.eu/course/friendesk-course/units) and consists of 6 

learning units divided into 2 learning sub-units: 

Unit 1 - 1.1 Group Dynamics; 1.2 Psychomotor Development 

Unit 2 - 2.1 Involvement of all the actors; 2.2 Global Evalua>on 

Unit 3 - 3.1 Second language in Preschool Educa>on; Risk Management Skills 

Unit 4 - 4.1 Welcome to ECEC!; 4.2 The ECEC Net! 

Unit 5 - 5.1 Understanding each other’s cultures; 5.2 Non-formal Educa>onal 

Methods for Teaching Foreign Languages 

Unit 6 - 6.1 Management of Educa>onal Organiza>ons 1; 6.2 Management of 

Educa>onal Organiza>ons 2. 

Each sub-unit is structured as follows: 1) competence to develop; 2) learning ac>vi>es 

focusing on competencies; 3) Learning materials to support the learning ac>vi>es; 4) 

Self-evalua>on ac>vity and criteria. Within each sub-unit, there are various learning 

ac>vi>es, both theore>cal (ar>cles, essays, handouts, ...) and opera>onal (reflec>ve 

wri>ng exercises, case studies, ques>onnaires, ...), closely related to the professional 

profile and work ac>vi>es of the par>cipants. 

At the end of the sub-units, there are two Self-evalua>on tests: the Self-evalua>on 

Ac>vity, related to the contents learned and how to apply them in the workplace; the 

Self-evalua>on Criteria, aimed at assessing the knowledge and competencies 

developed. 

Family Labs 

Within the above-men>oned framework, the H&S Model focuses on the development 

of measures, ac>vi>es, and resources addressed to educators, families, and the local 

community. 

In order to create an educa>onal community that can generate inclusion and care for 

children and their families, the H&S Model focuses auen>on on 4 other dimensions: 

● Educa>onal and organiza>onal aspects of nursery and home rou>nes 
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● Inclusive and adap>ve methods 

● Family-educa>onal service-community interac>ons 

● Digital educa>on and parents’ altude and approach toward it. 

These dimensions can be developed in a transversal and synergically way within the 

following Spokes. The spokes of the F.R.I.E.N.D.E.S.K. model represent the centers of 

competence that can benefit families and children at risk of socio-educa>onal 

exclusion. 

1. Health 

Goal: 1) to sustain educators and families in the iden>fica>on of issues in the 

development age; in iden>fying communica>on/pedagogical/rela>onal strategies with 

children, according to their discomfort 2) to prevent addic>ons in parents and 

collaborate to sustain children whose parents suffer from discomfort or addic>ons. 

Target group: families, and educators. 

Staff: coordinators and educators. Four psycho-pedagogical specialists with +5 years of 

experience in the school context (0-6 years old.); accredited and part of the local 

register of professionals; university-level studies or relevant work experience. 

Ac>vi>es: 1) to listen to families to understand children-related issues; 2) to offer an 

ini>al psychological service to parents; 3) iden>fy developmental issues in 0-6 years old 

children; 3) to support parents to reflect on how to talk/relate to children A) to sustain 

educators with special needs children on how to coop with them B)to provide 

educators with tools to build a posi>ve class environment C) to evaluate the cases 

where health services need to be involved. 

2. Work & Employability 

Goal: work as a social inclusion tool through which families can find the resources to 

live and flourish; work as a place of learning and self-development and self-

determina>on. 

Target group: families. 

Staff: work agencies (1) and training agencies (1), public and private, accredited and 

recognized by local legislators. These should offer employability-oriented training 

courses and placement services.  
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Ac>vi>es: families are informed by work/training agencies suppor>ng and collabora>ng 

with F.R.I.E.N.D.E.S.K. of the work and training opportuni>es that may help them to 

sa>sfy their professional needs. Agencies are physically present within the HUB with 

one of their representa>ves on a regular basis and can receive parents' resumes (see 

auachment). 

3. Art and culture 

Goal: to educate one or more universal expressive language (music, ...) to give children 

and their families the tools to understand the beauty 2) to make families closer and 

children to cultural ins>tu>ons within projects of educa>on to crea>vity and arts. 

Target group: children and families. 

Staff: educators, coordinators, staff from collabora>ng ins>tu>ons with a managerial 

role so that they can decide on administra>ve aspects (prices) and administra>ve-

organiza>onal role so that they can decide on organiza>on of group visit (if any). 

Ac>vi>es: 1) educators and coordinators agree with families group visits and ac>vi>es 

or cultural labs with children or with families and children; 2) museums offer special 

prices to families of children part of F.R.I.E.N.D.E.S.K. 

4. Language & Communica1on 

Goal: to solve conflicts linked to lack of educa>on, lack of alphabe>za>on, and different 

cultural backgrounds among educators and families, and children. 

Target group: families. 

Staff: educators, coordinators, and linguis>c and cultural mediators (+1). A cultural 

mediator is a person with a mul>cultural background that has developed educa>onal 

skills or a person with specific linguis>c and cultural studies at the university level. 

Ac>vi>es: ad hoc mee>ngs among educators, linguis>c mediators, and family. 

5. Social housing 

Goal: to offer informa>on on housing op>ons when families cannot purchase a place or 

rent it at market price. To offer good living condi>ons to children (hea>ng, food…). 

Target group: poor or middle-class families when incomes do not allow them to rent or 

buy a house at market prices. 
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Staff: front-desk specialist (1) and municipali>es (+1). Municipali>es are represented by 

the person of contact who has administra>ve tasks within the func>on of funding for 

schools and housing. 

Ac>vi>es: Informa>on: front desk specialist regularly updates the informa>on 

regarding funds for social housing and for the educa>on of children. Informa>on on 

tenders and funds, also for school auendance, are collected from regular contact with 

municipali>es. 

In conclusion, the Hub & Spoke model intends to value what emerged from the ini>al 

focus-groups, interviews, and ques>onnaires (IO1) designing an evidence-based 

proposal to enrich educators and coordinators competences as well as services offers 

to the community, families, and children. Even if the Covid-19 health emergency 

required a relevant change on the proposal ini>ally designed, it forced the 

F.R.I.E.N.D.E.S.K. project to deal with new challenges and problems, faced by families 

and children and the revised proposal here described followed this necessary change. 

For further informa>on and details, IO1 offers the overview of collected research data 

and research results. 
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Annex 1 - Consent for Par1cipa1on in the F.R.I.E.N.D.E.S.K. Study  

Researchers request your consent for par>cipa>on in the study in the Project 
F.R.I.E.N.D.E.S.K.: Foster Recep4on for Inclusive Educa4onal Needs: Development of 
Educa4onal Support for Kids. 
This consent form asks you to allow researchers to record the interview and to use 
your comments to enhance understanding of the topic. 
Inves>gators: Prof. Vanna Boffo, Prof. Daniela Frison, Prof. Francesca Dello Preite, Dr. 
Le>zia Gamberi, University of Florence. 
Par>cipa>on in this study is completely voluntary. Please be aware that if you decide to 
par>cipate, you may decide not to answer any specific ques>on. 
Researchers will maintain the confiden>ality of the research records or data. 
By submilng this form, you are indica>ng that you agree to the terms as described. If 
you have any ques>ons, or would like a copy of this consent leuer, please contact 
daniela.frison@unifi.it and francesca.dellopreite@unifi.it. 
Thank you in advance for your par>cipa>on! 

I grant permission for the data generated from this interview to be used in the 
researchers’ publica>ons. 

● Yes 
● No 

I grant permission for the interview session to be recorded and saved for purpose of 
review by the researchers. 

● Yes 
● No 

I grant permission for the researchers to use anonymous quota>ons from my interview. 
● Yes 
● No  

Please type your name to indicate agreement to par>cipate in this study: 
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Date ________________   Signature ___________________ 

[Privacy statement] 

Date ________________   Signature ___________________ 

Gender

Educa>onal Background

Affilia>on/role

Type of Educa>onal  
Service 

Target of the Educa>onal 
Service

N. of children  

N. of HR
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Annex 2 - Interview Protocol 

Interview protocol proposal 

Target: 4 educators belonging to 4 educa1onal services (0-3 and/or 3-6 and /or 0-6), 2 
at a local level, 2 at a Na>onal level that can be recognized/explored as good prac>ce. 

Dura1on: about 45 minutes. 

Procedure: if possible, record the interview awer the collec>on of the consent form. 
We suggest you to avoid an>cipa>ng the protocol to the interviewees in order to 
encourage reflec>on during the interview and enhance genuine responses related to 
educa>onal prac>ces. Awer the interview, we thank you to transcribe it in English and 
send it to the Unifi team [by July 10th]. Thank you for your collabora>on! 

Brief presenta1on of the F.R.I.E.N.D.E.S.K. project and quick personal introduc1on 
(who I am, type of service I work in, target) 

Opening ques1on 
Thinking about your daily prac>ces at the educa>onal service where you work in, could 
you please iden>fy the key points of your job related to knowledge and competences 
that characterize it? (e.g. with references to the educa>onal rela>onship with children, 
monitoring and evalua>on, and so on).  

Focus on educa(onal guidelines 
Concerning educa>onal guidelines, do you iden>fy a set of areas of learning and 
development goals you work on with children? Could you please offer us any 
examples? (e.g. communica>on and language skills, reading literacy, physical 
development…)  
What about specific area of learning and development addressed to the involvement 
of children and families who suffer from low income, disability, social class or ethnic 
minority status or in general social exclusion which are a direct impact to the learning 
achievements and personal development? 

Good prac1ces iden1fica1on criteria

Target 4 educa>onal services addressed to children 0-6, if any, 
otherwise addressed to children 0-3 and/or 3-6

Loca1on 1. located in the same area/region of the partner 
2 located in a different area/region

Type of Ins1tu1on Public and/or private
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Sub-ques4ons  
a. Do you refer to any specific methods and techniques or educa>onal 

strategies? Could you please offer us any examples?  
b. Do you provide or elaborate any documents which summarize/explain 

educa>onal guidelines? Internal documents (for you as staff) or external (for 
parents or the community)? 

Could you please men>on any difficul>es you face with within this area of the 
educa>onal guidelines/approach above all on the topic of social inclusion?  

Focus on access 
Based on ECEC system access criteria in your Country, how do you collect community/
families/children needs? Above all in order to support social inclusion? Do you follow 
any strategies or tools? 
How does the educa>onal service you work in meet these needs/requests? Could you 
please offer us any examples?   
Do you follow any rules/principles concerning access, community needs, and social 
inclusion (e.g. provided by the municipality or any other “main” organiza>on)? Could 
you please offer us any examples?  
Could you please men>on any difficul>es you face with within this area of access above 
all on the topic of social inclusion?  

Focus on evalua(on and monitoring  
Do you follow any assessment methods or/and tools to assess and monitoring process 
quality (e.g. check how the educa>onal proposal is implemented, check the efficacy of 
educa>onal interven>ons, …)? Could you please offer us any examples?  
Do you follow any assessment methods or/and tools to assess and monitoring 
structure quality (e.g. health and safety, staff qualifica>ons, group sizes)? Could you 
please offer us any examples?  
Could you please men>on any difficul>es you face with within this area of access above 
all on the topic of social inclusion? 

Focus on staff development 
Are you expected to take part into learning and training programs for your con>nuing 
educa>on and professional development? Are they compulsory? Who is in charge of 
the offer? Could you please offer us any examples? 

Focus on educa(onal background  
Concerning the topics we have talked about, do you remind any theories or models 
related to your educa>onal background (e.g. that you have studied during your 
secondary school or universi>es studies)? 
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Closing ques1on 
At the end of this interview and referring to knowledge and competences that you 
have men>on at the beginning, could you please try to figure out (to sum up) a sort of 
list of knowledge and competences that in your opinion you “use” in your daily job.  
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Annex 3 - Teco-D Matrix 
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Annex 4 - F.R.I.E.N.D.E.S.K. Ques1onnaire  

Dear educator, dear teacher, 
Within the Erasmus+ F.R.I.E.N.D.E.S.K. project, we're conduc>ng a research project to 
explore knowledge and competences required to Early Childhood Educa>on and Care 
(ECEC) professionals based on their daily prac>ce in order to implement an innova>ve 
ECEC model to reduce social exclusion of children 0-6 years old coming from 
marginalised contexts. 
F.R.I.E.N.D.E.S.K.: Foster Recep4on for Inclusive Educa4onal Needs: Development of 
Educa4onal Support for Kids is an Erasmus+ Strategic Partnership including researchers 
and professionals of the field of Early Childhood Educa>on and Care belonging to five 
countries: Italy, Spain, Greece, Romania, and Bulgaria. To know more about the project, 
please visit the project website hups://www.friendesk.eu/  
Thank you very much for agreeing to par>cipate in this survey. The informa>on 
provided by you in this ques>onnaire will be used for research purposes. It will not be 
used in a manner which would allow iden>fica>on of your individual responses. 
Anonymised research data will be treated by the University of Florence research team 
that is leading the survey. 
The survey should take around 15 minutes. 
If you have any ques>ons about the survey, please email us: daniela.frison@unifi.it and 
francesca.dellopreite@unifi.it. We really appreciate your input. 
Thank you in advance for your par>cipa>on! 
The F.R.I.E.N.D.E.S.K. Project Team 

Gender  ● Male  
● Female

Educa>onal Background 
(please, indicate your 
highest >tle) 

● High school 
● Bachelor Degree 
● Master Degree 
● Ph.D. 
● Other 

Please, indicate the area 
of your highest 
educa>onal >tle (es. 
educa>on)
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Educa>onal service you 
are working in 

● Public Educa>onal Service addressed to children 
0-3 years old 

● Private Educa>onal Service addressed to children 
0-3 years old 

● Private & Public Educa>onal Service addressed to 
children 0-6 years old 

● Public Educa>onal Service addressed to children 
3-6 years old 

● Private & Public Educa>onal Service addressed to 
children 3-6 years old 

● Private Educa>onal Service addressed to children 
0-6 years old 

● Private Educa>onal Service addressed to children 
3-6 years old 

● Public Educa>onal Service addressed to children 
0-6 years old 

● Other

Target of the 
Educa>onal Service you 
are working in

● Children 0-3 years old 
● Children 3-6 years old 
● Children 0-6 years old  
● Children older than 6 
● Other 

N. of children (please, 
specify the global 
number of children 
belonging to the 
educa>onal service you 
are working in)

N. of children you teach 
to (please, specify the 
total number of children 
you are teaching to)

Age of children you 
teach to (please, specify 
the age or the age slot)

Years of experience in 
the field

N. of Human Resources 
employed in the 
educa>onal service you 
work in
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With reference to your daily professional prac1ce, how ofen do you apply 
the following theories and models?

Development theories and models 
(Piaget, Vygotskij, Bruner, Erikson…)

• Never    • Rarely     • Usually     
• Owen

Learning theories and models 
(Behaviorism, Cogni>vism, 
Construc>vism, Social Learning 
Theory…) 

• Never    • Rarely     • Usually    
• Owen

Pedagogical and didac>cal models 
(Frobel, Montessori, Walford, Outdoor 
Educa>on…)

• Never    • Rarely     • Usually    
 • Owen

Group dynamics models (Freud, Bion, 
Lewin, Rogers…)

• Never    • Rarely     • Usually     
• Owen

Psycho-motor Development Models 
(Aucouturier…)

• Never    • Rarely     • Usually     
• Owen

Other

Any other theories or models to men1on? Please, specify: 

How much do you feel competent on the following theories and models?

Development theories and models 
(Piaget, Vygotskij, Bruner, Erikson…)

• 0 (not at all)    • 1     • 2    • 3 (fully)

Learning theories and models 
(Behaviorism, Cogni>vism, 
Construc>vism, Social Learning 
Theory…) 

• 0 (not at all)    • 1     • 2    • 3 (fully)

Pedagogical and didac>cal models 
(Frobel, Montessori, Walford, Outdoor 
Educa>on…)

• 0 (not at all)    • 1     • 2    • 3 (fully)

Group dynamics models (Freud, Bion, 
Lewin, Rogers…)

• 0 (not at all)    • 1     • 2    • 3 (fully)

Psycho-motor Development Models 
(Aucouturier…)

• 0 (not at all)    • 1     • 2    • 3 (fully)

Other

With reference to your daily professional prac1ce, how ofen are you involved 
into the defini1on of:
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Strategies to collect community needs 
(off 2)

• Never    • Rarely     • Usually    
• Owen

Strategies to collect family needs (off 2)
• Never    • Rarely     • Usually     
• Owen

Strategies to collect children needs (off 
2)

• Never    • Rarely     • Usually     
• Owen

Co-design of interven>ons and 
ac>vi>es with stakeholders

• Never    • Rarely     • Usually    
• Owen

Co-design of interven>ons and 
ac>vi>es with family

• Never    • Rarely     • Usually     
• Owen

Co-design of interven>ons and 
ac>vi>es with children

• Never    • Rarely     • Usually     
• Owen

Design of internal service monitoring 
and evalua>on methods and tools

• Never    • Rarely     • Usually     
• Owen

Use of internal service monitoring and 
evalua>on methods and tools

• Never    • Rarely     • Usually     
• Owen

Use of external service monitoring and 
evalua>on methods and tools (e.g. 
provided by the municipality)

• Never    • Rarely     • Usually    
• Owen

Design of staff self and peer evalua>on 
methods and tools

• Never    • Rarely     • Usually     
• Owen

Use of staff self and peer evalua>on 
methods and tools

• Never    • Rarely     • Usually     
• Owen

Design of pedagogical documenta>on 
methods and tools

• Never    • Rarely     • Usually     
• Owen

Use of pedagogical documenta>on 
methods and tools

• Never    • Rarely     • Usually     
• Owen

Design of transi>on strategies
• Never    • Rarely     • Usually     
• Owen

Other

Any other ac1vi1es to men1on? Please, specify: 

How much do you feel competent on the following strategies/ac1ons?

Strategies to collect community needs 
(off 2)

• 0 (not at all)    • 1     • 2    • 3 (fully)

 / 76 84



Strategies to collect family needs (off 2) • 0 (not at all)    • 1     • 2    • 3 (fully)

Strategies to collect children needs (off 
2)

• 0 (not at all)    • 1     • 2    • 3 (fully)

Co-design of interven>ons and 
ac>vi>es with stakeholders

• 0 (not at all)    • 1     • 2    • 3 (fully)

Co-design of interven>ons and 
ac>vi>es with family

• 0 (not at all)    • 1     • 2    • 3 (fully)

Co-design of interven>ons and 
ac>vi>es with children

• 0 (not at all)    • 1     • 2    • 3 (fully)

Design of internal service monitoring 
and evalua>on methods and tools

• 0 (not at all)    • 1     • 2    • 3 (fully)

Use of internal service monitoring and 
evalua>on methods and tools

• 0 (not at all)    • 1     • 2    • 3 (fully)

Use of external service monitoring and 
evalua>on methods and tools (e.g. 
provided by the municipality)

• 0 (not at all)    • 1     • 2    • 3 (fully)

Design of staff self and peer evalua>on 
methods and tools

• 0 (not at all)    • 1     • 2    • 3 (fully)

Use of staff self and peer evalua>on 
methods and tools

• 0 (not at all)    • 1     • 2    • 3 (fully)

Design of pedagogical documenta>on 
methods and tools

• 0 (not at all)    • 1     • 2    • 3 (fully)

Use of pedagogical documenta>on 
methods and tools

• 0 (not at all)    • 1     • 2    • 3 (fully)

Design of transi>on strategies • 0 (not at all)    • 1     • 2    • 3 (fully)

Other

With reference to your daily professional prac1ce with children, how ofen do 
you work to achieve the following learning and development outcomes? 

Socio-rela>onal skills
• Never    • Rarely     • Usually     
• Owen

Language and communica>on skills
• Never    • Rarely     • Usually     
• Owen

Autonomy skills
• Never    • Rarely     • Usually     
• Owen

Numerical and scien>fic skills 
• Never    • Rarely     • Usually     
• Owen
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Literacy  
• Never    • Rarely     • Usually     
• Owen

Sensory-motor development
• Never    • Rarely     • Usually     
• Owen

Mul>lingual skills
• Never    • Rarely     • Usually     
• Owen

Psycho-cogni>ve skills
• Never    • Rarely     • Usually     
• Owen

Risk management skills 
• Never    • Rarely     • Usually     
• Owen

Problem solving skills
• Never    • Rarely     • Usually     
• Owen

Other

Any other learning and development outcomes to men1on? Please, specify: 

How much do you feel competent to achieve the following learning and 
development outcomes?

Socio-rela>onal skills • 0 (not at all)    • 1     • 2    • 3 (fully)

Language and communica>on skills • 0 (not at all)    • 1     • 2    • 3 (fully)

Autonomy skills • 0 (not at all)    • 1     • 2    • 3 (fully)

Numerical and scien>fic skills • 0 (not at all)    • 1     • 2    • 3 (fully)

Literacy  

Sensory-motor development • 0 (not at all)    • 1     • 2    • 3 (fully)

Mul>lingual skills • 0 (not at all)    • 1     • 2    • 3 (fully)

Psycho-cogni>ve skills • 0 (not at all)    • 1     • 2    • 3 (fully)

Risk management skills • 0 (not at all)    • 1     • 2    • 3 (fully)

Problem solving skills • 0 (not at all)    • 1     • 2    • 3 (fully)

Other

With reference to your daily professional prac1ce, how ofen do you focus on 
the following methods and ac1vi1es?

Play-based methods
• Never    • Rarely     • Usually     
• Owen
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Art-based methods
• Never    • Rarely     • Usually     
• Owen

Sociocultural anima>on methods
• Never    • Rarely     • Usually     
• Owen

Transmission-based methods
• Never    • Rarely     • Usually     
• Owen

Discovery-based methods
• Never    • Rarely     • Usually     
• Owen

Adap>ve teaching methods
• Never    • Rarely     • Usually     
• Owen

Crea>vity development methods
• Never    • Rarely     • Usually     
• Owen

Foreign languages teaching methods
• Never    • Rarely     • Usually     
• Owen

Group-based methods
• Never    • Rarely     • Usually     
• Owen

Intercultural learning methods
• Never    • Rarely     • Usually     
• Owen

Inclusive methods
• Never    • Rarely     • Usually     
• Owen

Psychomotor learning methods
• Never    • Rarely     • Usually     
• Owen

Learning environment design
• Never    • Rarely     • Usually     
• Owen

Children learning and development 
outcomes assessment tools

• Never    • Rarely     • Usually     
• Owen

Other

If you have chosen "other", please indicate: 

How much do you feel competent on the following methods and ac1vi1es?

Play-based methods • 0 (not at all)    • 1     • 2    • 3 (fully)

Art-based methods • 0 (not at all)    • 1     • 2    • 3 (fully)

Sociocultural anima>on methods • 0 (not at all)    • 1     • 2    • 3 (fully)

Transmission-based methods • 0 (not at all)    • 1     • 2    • 3 (fully)
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Discovery-based methods

Adap>ve teaching methods • 0 (not at all)    • 1     • 2    • 3 (fully)

Crea>vity development methods • 0 (not at all)    • 1     • 2    • 3 (fully)

Foreign languages teaching methods • 0 (not at all)    • 1     • 2    • 3 (fully)

Group-based methods • 0 (not at all)    • 1     • 2    • 3 (fully)

Intercultural learning methods • 0 (not at all)    • 1     • 2    • 3 (fully)

Inclusive methods • 0 (not at all)    • 1     • 2    • 3 (fully)

Psychomotor learning methods • 0 (not at all)    • 1     • 2    • 3 (fully)

Learning environment design • 0 (not at all)    • 1     • 2    • 3 (fully)

Children learning and development 
outcomes assessment tools

• 0 (not at all)    • 1     • 2    • 3 (fully)

Other

With reference to your job, how ofen are you involved into: 

Compulsory con>nuing educa>on
• Never    • Rarely     • Usually     
• Owen

Self-training opportuni>es
• Never    • Rarely     • Usually     
• Owen

Work-based learning opportuni>es
• Never    • Rarely     • Usually     
• Owen

Other

Any other ac1vi1es to men1on? Please, specify: 

How much do you think the following ac1vi1es are important for your job?

Compulsory con>nuing educa>on • 0 (not at all)    • 1     • 2    • 3 (fully)

Self-training opportuni>es • 0 (not at all)    • 1     • 2    • 3 (fully)

Work-based learning opportuni>es • 0 (not at all)    • 1     • 2    • 3 (fully)

Other

With reference to your job, how ofen are you involved into: 

Defini>on of family support strategies 
against social exclusion

• Never    • Rarely     • Usually     
• Owen
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Defini>on of access criteria
• Never    • Rarely     • Usually     
• Owen

Family involvement in the service 
management

• Never    • Rarely     • Usually     
• Owen

Stakeholders involvement in the 
service management

• Never    • Rarely     • Usually     
• Owen

Other

Any other ac1vi1es to men1on? Please, specify: 

How much do you feel competent on the following strategies/ac1ons?

Defini>on of family support strategies 
against social exclusion

• 0 (not at all)    • 1     • 2    • 3 (fully)

Defini>on of access criteria • 0 (not at all)    • 1     • 2    • 3 (fully)

Family involvement in the service 
management

• 0 (not at all)    • 1     • 2    • 3 (fully)

Stakeholders involvement in the 
service management

• 0 (not at all)    • 1     • 2    • 3 (fully)

Other

With reference to your daily professional prac1ce, how ofen do you act the 
following skills? (Trasversale)

Socio-rela>onal skills
• Never    • Rarely     • Usually    
 • Owen

Teamworking skills
• Never    • Rarely     • Usually     
• Owen

Networking skills
• Never    • Rarely     • Usually     
• Owen

Leadership skills
• Never    • Rarely     • Usually     
• Owen

Organiza>onal skills
• Never    • Rarely     • Usually     
• Owen

Problem solving skills
• Never    • Rarely     • Usually     
• Owen
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Observa>on skills
• Never    • Rarely     • Usually     
• Owen

Reflec>ve skills
• Never    • Rarely     • Usually     
• Owen

Other

Any other skills to men1on? Please, specify: 

How much do you feel to own the following skills?

Socio-rela>onal skills • 0 (not at all)    • 1     • 2    • 3 (fully)

Teamworking skills • 0 (not at all)    • 1     • 2    • 3 (fully)

Networking skills • 0 (not at all)    • 1     • 2    • 3 (fully)

Leadership skills • 0 (not at all)    • 1     • 2    • 3 (fully)

Organiza>onal skills • 0 (not at all)    • 1     • 2    • 3 (fully)

Problem solving skills • 0 (not at all)    • 1     • 2    • 3 (fully)

Observa>on skills • 0 (not at all)    • 1     • 2    • 3 (fully)

Reflec>ve skills • 0 (not at all)    • 1     • 2    • 3 (fully)

Other

With reference to your daily professional prac1ce, how ofen do you act the 
following ajtudes? (Trasversale)

Learn to learn
• Never    • Rarely     • Usually     
• Owen

Empathy 
• Never    • Rarely     • Usually     
• Owen

Be pa>ent
• Never    • Rarely     • Usually     
• Owen

Be flexible
• Never    • Rarely     • Usually     
• Owen

Be passionate
• Never    • Rarely     • Usually     
• Owen

Be proac>ve
• Never    • Rarely     • Usually     
• Owen

Other
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Thank you for your coopera>on! 

Any other ajtude to men1on? Please, specify: 

How do you feel to own the following ajtudes?

Learn to learn • 0 (not at all)    • 1     • 2    • 3 (fully)

Empathy • 0 (not at all)    • 1     • 2    • 3 (fully)

Be pa>ent • 0 (not at all)    • 1     • 2    • 3 (fully)

Be flexible • 0 (not at all)    • 1     • 2    • 3 (fully)

Be passionate • 0 (not at all)    • 1     • 2    • 3 (fully)

Be proac>ve • 0 (not at all)    • 1     • 2    • 3 (fully)

Other
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Web Site: 
www.friendesk.eu 
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